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In the extensive literature on adjustment and acculturation, cultural distance has emerged as a topic of
increasing interest among researchers. While many studies have traditionally focused on the intrapersonal
processes of individuals undergoing adjustment, there has been a notable gap in research examining the
broader ecocultural contexts of intercultural contact. The present research aims to further fill this gap by focusing
on the adjustment experiences of Kazakhstani students within a Hungarian context. We used semi-structured
interviews with 20 Kazakhstani students, complemented by an ego network questionnaire, to examine social
contact preferences. Through these methods, we sought to explore how individuals from a non-Western country
navigate the challenges and opportunities of adjusting to a relatively Westernised environment. Our study
highlighted significant perceived differences in cultural aspects, gender roles, relationship ties and family
values between the two countries. Most participants essentialised their ethnic identity and preserved their
ethno-cultural heritage in the private domain of their lives, such as marriage and family. Perceived cultural
differences and limited contacts with their hosts might explain why most participants in our study prefer
friendships with co-nationals.
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Introduction

Embarking on the journey of studying abroad opens up a realm of possibilities for international students.
However, moving from one country to another involves substantial changes in their original ways of living
(Ward, Bochner and Furnham 2001). These changes necessitate profound adjustment in their psychological,
sociocultural, emotional and academic aspects (Duru and Poyrazli 2011). The success of this process depends
not only on the features of the culture of settlement but also on the culture of origin (Ward and Geeraert 2016).
Therefore, it is crucial to comprehend the adjustment patterns of students, which vary depending on the unique
influences of both host and home cultures on the adjustment process.

Hungary is gaining in popularity among international students as a host country. The ratio of international
students within the total student population in Hungary was 7.25 per cent in 2013, rising to 9.94 per cent in
2016 (Oktatasi Hivatal 2016). By 2019, the share of international students had reached 13.48 per cent. Between
2013 and 2022, the ratio of international students nearly doubled (Oktatasi Hivatal 2022), increasing from 7.25
per cent to 14.39 per cent due to the impact of the Hungarian policy ‘Opening to the East’ (Lannert and Derényi
2018). In 2013, the Hungarian government established the Stipendium Hungaricum Scholarship (SH)
programme, with the aim of attracting thousands of international students each year to study tuition-free at
Hungarian higher-education institutions. Following the launch of the SH programme, there was a perceptible
increase in the number of international students in Hungary, especially from post-Soviet countries
(Samokhotova 2018). According to the Hungarian Education Authority (Oktatasi Hivatal 2020), there were
37,925 international students out of a total of 287,493 students in the country during the 2020/2021 academic
year. This number rose to 41,730 out of a total of 289,991 students by the 2022/2023 academic year, reflecting
a growth of approximately 10 per cent (Oktatasi Hivatal 2022). The upward trend continued in 2023/2024,
with 43,137 international students recorded among a total student population of 310,414, representing a further
3.4 per cent increase in the number of international students compared to the previous year (Oktatasi Hivatal
2023). This figure continues to rise annually, driven by the increasing interest and popularity of this
programme.

According to the latest data from the United Nations Educational, Scientific and Cultural Organization,
Kazakhstan sent 89,292 students abroad in 2019, an increase of nearly 14.11 per cent compared to the 78,253
students sent in 2015 (UNESCO 2019). Nevertheless, research on the adjustment and adaptation experiences
of Kazakhstani students is very limited, with many of the previous studies focusing on repatriates, migrants
and short-term exchange students from Kazakhstan (Bokayev, Zharkynbekova, Nurseitova, Bokayeva,
Akzhigitova and Nurgalieva 2012; Valieva, Sagimbayeva, Kurmanayeva and Tazhitova 2019). A significant
number of studies have explored the political, economic and educational changes that have taken place in
Kazakhstan since the fall of the Soviet Union, while research identifying and describing Kazakhstani students’
adjustment and adaptation experiences in the host country has been lacking.

With growing interest in the choice of Kazakhstani students to study in Hungary, we can observe different
contextual features as well as similarities between both countries which may influence the adjustment process
and its outcome. First, the shared legacy of the communist regime affected the economic structure, cultural
and ethnic diversity, demographic trends and educational systems of Kazakhstan and Hungary to varying
degrees (Huisman, Smolentseva and Froumin 2018). According to Orosz and Perna (2016), the Eastern bloc
countries were not officially integrated into the Soviet education system, as it was in the case of post-Soviet
countries; however, these countries still have similar features not only in their economy, politics and culture
but also in the common characteristics in higher-education systems which they share. Traditional teaching
methods and educational programmes with subject-centred curricula are still preserved in many post-communist
settings (Chankseliani and Silova 2018; Khavenson and Carnoy 2016; Steiner-Khamsi 2006). On the other
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hand, Samokhotova (2018) highlighted differences between the academic cultures of post-Soviet countries and
Hungary, the latter having adopted more Western norms. Kazakhstan and Hungary are geographically distant.
Moreover, the two countries exhibit contrasting climatic and environmental conditions. Culturally, Kazakhstan
is a collectivist society compared to Hungary, which is an individualistic society with an individualism index
score of 80, indicating a preference for a loosely knit social framework (Hofstede, Hofstede and Minkov 2010:
95). Given the significant differences in geography, climate and cultural orientation between Kazakhstan and
Hungary, it is worth noting that both countries are members of the Turkic Council. This latter, officially known
as the Organisation of Turkic States, is an intergovernmental organisation that aims to promote cooperation
between Turkic-speaking countries in various fields, including politics, economics and culture (Organisation
of Turkic States, n.d.). Kazakhstan is one of the founding members, while Hungary joined as an observer
member in 2018, meaning it participates in activities but does not have voting rights.

Consequently, considering the impacts of the shared legacy of the communist regime and possible cultural
differences and/or similarities between Kazakhstan and Hungary, Kazakhstani students in the Hungarian
context were chosen as target participants.

Theoretical background

The present research was guided by the theoretical frameworks proposed by Ward and Geeraert (2016), as
well as Schartner and Young (2016) which delineate cross-cultural adjustment as a dynamic and evolving
process. The theoretical framework by Schartner and Young (2016) encapsulates the entire process of the
‘international student experience’ and clearly differentiates between ‘adjustment’ and ‘adaptation’ concepts.
The term ‘adjustment’ pertains to the process of change experienced by an individual, while ‘adaptation’ refers
to the outcome or result of this process. Methodologically, ‘adjustment’ can be tracked over time using
qualitative methods, while ‘adaptation’ can be assessed through various outcome measures (Young and
Schartner 2014). Given that our study is primarily qualitative and explores participants’ lived experiences, we
applied the concept ‘adjustment’ throughout the manuscript in explaining our study’s findings.

Ward et al. (2001) divided the process of adjustment into two broad dimensions, which are related but
conceptually distinct: psychological and sociocultural. Sociocultural adjustment refers to how well an
acculturating individual does in the host society while psychological adjustment refers to how well an
acculturating individual feels in the host country. Previous studies have shown that it is justified to add an
academic adjustment when studying international students in a host country (Yerken and Nguyen Luu 2022;
Zhou, Jindal-Snape, Topping and Todman 2008). Psychological adjustment can be explained in the context of
stress and coping theory, which considers coping resources as emotional and problem-focused efforts to
manage stressful situations (Lazarus and Folkman 1984). Sociocultural and academic adjustment is typically
viewed through the lens of culture learning and social skills, which assumes that cross-cultural difficulties
occur because students struggle to learn social skills and culture-specific knowledge which would enable them
to fit into a new academic and sociocultural context (Argyle 1969; Ward et al. 2001).

Furthermore, Schartner and Young’s (2016) theoretical framework distinguishes between contributory
factors that significantly impact on international student adjustment: ‘pre-sojourn’ and ‘in-sojourn’ factors.
Pre-sojourn factors encompass aspects like knowledge about the host country, language proficiency, prior
overseas experience and motivation for studying abroad. Earlier studies reported that ‘pre-arrival’ factors have
a significant impact on an individual’s adaptation potential (Young and Schartner 2014; Young, Sercombe,
Sachdev, Naeb and Schartner 2013). On the other hand, in-sojourn factors include social contact with host
nationals and/or other international students, as well as social support. Social contact was found to be a significant
‘in-sojourn’ factor especially for the outcomes of the adjustment process: academic, psychological and
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sociocultural adaptation (Szabo, Papp and Nguyen Luu 2020; Ward and Szab6 2019; Young et al. 2013).
Having more friends from the host society fosters sociocultural and psychological adaptation by providing
opportunities for culture learning and stress reduction (Cheung and Yue 2013; Geeraert, Demoulin and Demes
2014; Wilson, Ward, Fetvadjiev and Bethel 2017). Being socially connected only with one’s co-nationals was
associated with reduced sociocultural adaptation as it limits one’s opportunities for culture learning (Geeraert
et al. 2014).

In accordance with the framework of Ward and Geeraert (2016), the process of ‘change’ takes place within
various ecological systems that overlap and create a group of influencing factors on the individual. These
contextual factors ‘set the scene and define the operating parameters’, which can increase or decrease the
likelihood that an acculturating individual will adapt well (Stuart and Ward 2015: 674). Ward and Geeraert
(2016) defined familial, institutional and societal dimensions which exert an influence on the process of
adjustment within both the home and the host cultural environments. Understanding the nature and attributes
of the heritage and settlement cultures, along with their compatibility, is very significant. Greater cultural
distance not only complicates the integration process but also heightens acculturative stress, thereby affecting
psychological and sociocultural adjustment (Benet-Martinez 2012; Ward 2001; Ward and Geeraert 2016). In
this paper we primarily focus on the institutional and societal levels, which underscores the significance of
cultural distance within the educational and sociocultural environments of both host and home countries.

Ward and Geeraert (2016) criticised the fact that very few studies investigated adjustment and adaptation
experiences within the broader ecological contexts of intercultural contact; most studies focused only on the
intrapersonal processes of the individual. They suggested that the impact of cultural distance between the
heritage and the host cultures —as well as their distinct contexts — on cross-cultural adjustment, warrants critical
re-examination, with the inclusion of a broader range of cultures. There is very scarce research available on
the adjustment experiences of Kazakhstani students in a host country. Recent research on the academic
adjustment of international students from post-Soviet countries in Hungary highlighted the importance of
considering not only the contextual factors of the host country but also those of the country of origin, as
international students come from diverse contextual backgrounds (Yerken and Nguyen Luu 2022). Another
study on international students from post-Soviet countries in Hungary revealed that the students had fewer
sociocultural difficulties in academic performance, power relations, affiliative relations and cultural
understanding compared to those international students who were from other countries of origin (Yerken,
Urban and Nguyen Luu 2022). These results may reflect the impact of cultural distance and historical political
parallels between host and home countries on students’ adaptation. A previous study (Samokhotova 2018)
conducted on Russian-speaking international students in Hungary identified that, in comparison to students
from other post-Soviet states, Kazakhstani students reported a relatively significant cultural distance between
Kazakhstan and Hungary.

The present research endeavours to further fill this gap by focusing on the adjustment experiences of an
under-researched group — precisely Kazakhstani students in a Hungarian context. We believe that it is
important to investigate the adjustment of students from non-Western countries studying in a relatively
Westernised context. A previous study demonstrated that students from post-Soviet countries perceived an
imaginary axis of ‘post-Soviet’ versus ‘West’ dimension, where Hungary was seen as ‘in between’, though
closer to the ‘Western world’ compared to post-Soviet countries (Yerken and Nguyen Luu 2022: 191).
Considering certain similarities in politics and education in the past between Kazakhstan and Hungary, as
mentioned above, we aim to study the impacts of possible cultural differences and/or similarities on the
adjustment process of our participants within a broader ecocultural context. Thus, we can develop a more
comprehensive understanding of the multifaceted challenges and strategies associated with international
students’ journeys in a new academic and sociocultural environment. Furthermore, students from Kazakhstan
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came from a relatively highly collectivistic society compared to Hungary, meaning the greater importance of
community and interpersonal relationships (Hofstede et al. 2010). Social contact with co-nationals was found
to be one of the essential factors in cross-cultural adjustment (Szabo et al. 2020). Therefore, it is important to
explore Kazakhstani students’ social-contact preferences in a new academic and sociocultural context and their
role in students’ adaptation.

We began our investigation with three research questions: (1) How do Kazakhstani students experience the
process of adjustment to new sociocultural and academic contexts in Hungary? (2) How do international
students perceive and experience cultural distance in their transition to Hungary? (3) What are the social-contact
preferences of Kazakhstani students in Hungary and what are the reasons behind them and their consequences
regarding the adjustment of these students?

Methods

We conducted semi-structured interviews with Kazakhstani students to investigate their adjustment
experiences in Hungary. Reflexive thematic analysis was used to analyse the data (Braun and Clarke 2020).
We also used an ego network questionnaire (Fischer 1982) to examine the social-contact preferences of
Kazakhstani students in Hungary. Approval for the research was obtained from the Research Ethics Committee
at the university to which the authors are affiliated.

Participants

Purposive sampling was used to recruit participants for the study via social media. We used snowball sampling
to reach the target population. Inclusion criteria were being an international student from Kazakhstan and
having resided in Hungary for at least 6 months.

Twenty Kazakhstani students (11 males and 9 females) took part in the semi-structured interviews in
Hungary. Participants were between 19 and 29 years of age and the length of residence in Hungary was between
9 months and almost 3 years for educational purposes. Most of the students reported being single (n = 17), while
three reported being in a relationship. Participants included international students doing Bachelor’s, Master’s
and Doctoral degrees in Hungary. Characteristics of the sample are presented in Table 1.

Procedure

Data were collected between June and December 2019, just before the Covid-19 pandemic started. Participants
were interviewed in person in Kazakh, Russian or English, depending on their language preferences. Interviews
conducted in Kazakh or Russian were translated into English for further analysis. In order to avoid power
distance and linguistic domination in the researcher—researched relationships (Andrews, Holmes, Fay and
Dawson 2019; Holmes, Fay, Andrews and Attia 2013), acknowledging multiple languages at play and
empowering participants’ voices were important. Utilising the multiple languages enabled us to engage deeply
with our interviewees, resulting in richer data generation. This approach facilitated a more comprehensive
expression of the participants’ experiences, allowing them to convey their thoughts and emotions in their full
richness. Additionally, it fostered a relational space characterised by collaboration, trust and mutual respect
between the researchers and the participants.
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Table 1. Characteristics of the Sample Including Gender, Age, Length of Residency, Marital Status,
University Degree Level, and Major (N = 20)

Length of Marital University .
No.  Pseudonyms ~ Gender — Age residency status degree level Major
1 Askar Male 27 9,5 months Single MSc Mechanical
Engineering
2 Zhanar Female 24 2 years Single MSc Applied
Linguistics
3 Fariza Female 20 10 months Single BSc Psychology
4 Aizere Female 21 1 year Single BSc Psychology
5 Mariyam Female 21  1lyearand Single Bsc English and
a month American
studies
6 Aizhan Female 27  1lyearand Single PhD Education
9 months
7 Perizat Female 26  2yearsand Single PhD Computer
a month Linguistics
8 Hadiya Female 29 2yearsand Single PhD Education
3 months
9 Sardar Male 19 9 months Single BSc English and
American
studies
10 Aisha Female 27  1lyearand Single MSc Central
9 months European
Studies
11 Yernar Male 23 1lyearand Single MSc Mechanical
8 months Engineering
12 Dariya Female 22 1yearand Ina MSc Environmental
3 months relationship Engineering
13 Ali Male 24 1yearand Single MSc Computer
9 months Science
14 Amirkhan Male 25 1 year Ina MSc Chemistry
relationship
15 Murager Male 19 1lyearand Single BSc Technical
9 months Management
16 Akan Male 23 10 months Ina MSc Engineering
relationship Management
17 Bek Male 19 1lyearand Single BSc Psychology
a month
18 Mukhtar Male 20 2yearsand Single BSc Management in
9 months Business and
Diplomacy
19 Alan Male 21  2yearsand Single BSc International
9 months Relations
20 Sultan Male 19 2yearsand Single BSc International
9 months Relations
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The researching-multilingually approach, as highlighted by Holmes et al. 2013; Holmes, Fay, Andrews and
Attia 2016, presented both opportunities and challenges for us, particularly since neither the researchers nor
the participants had English as their first language. One significant challenge was the doubling of the workload
due to the presence of multilingual datasets, necessitating translation into English for analysis. Moreover,
software limitations in handling multilingual data added further difficulties to the process. To address these
challenges, the translation approach involved ongoing dialogues between the researchers and continuous
review of the translated transcripts. This ensured accuracy and fidelity to the original meanings conveyed by
the participants. Importantly, consulting with the participants during the translation process helped to maintain
trustworthiness in representing their experiences accurately. Additionally, during the member checking
process, the researchers collaborated closely with each other to enhance the credibility of the findings.

Participants gave their informed consent and completed a demographic questionnaire. Each interview lasted
between 60 and 90 minutes and was recorded digitally. The interview questions covered topics such as cultural
distance, social support, various aspects of identity, previous intercultural experience, acculturative stressors
and daily difficulties, adjustment, acculturation orientation, stress and coping and an appraisal of the student’s
stay in Hungary.

After the semi-structured interviews, participants were asked to complete an ego network questionnaire.
Ego network analysis was applied to determine the prevalence of social contacts among international students
in Hungary. Moreover, it allowed us to understand general patterns in our participants’ social networks and
their relation to the students’ adjustment experiences in Hungary. We used the ‘name generators’ tool, in which
international students were asked to identify and give a pseudo-name to a specific person in three different
situations. The ‘name generators’ tool is the most effective method of identifying an individual’s social
networks and it was based on the method developed by Fischer (1982). We identified networks of social
contacts in three different situations: sharing the most important issues in the last 6 months; organising
programmes and free time; and getting help with solving smaller or bigger difficulties in everyday life.

Data analysis

The data were analysed using the guidelines for conducting reflexive thematic analysis (Braun and Clarke
2020). Atlas.ti 9 Mac software was used for the coding procedure. The transcription and analysis of the data
were performed by the first author, in discussion with the second author.

Lincoln and Guba (1985) stated that one of the ways in which researchers can convince a reader about the
worth of a study is trustworthiness. They proposed that the criteria of credibility, transferability, dependability
and confirmability define the concept of trustworthiness. In the present study, to fulfil Lincoln and Guba’s
(1985) criteria for trustworthiness, we followed a step-by-step approach during each phase of thematic
analysis, which was offered by Nowell, Norris, White and Moules (2017). We followed a six-phased method
in thematic analysis, which was originally proposed by Braun and Clarke (2006). These six-phased steps are
the following: being familiarised with the data; generating initial codes; searching for themes; reviewing initial
themes; defining and naming themes; and producing the report.

Firstly, we checked and read each transcript to familiarise ourselves with the depth and breadth of the
content and identify items of potential interest. Initial codes were generated focusing on semantic meaning.
We inductively analysed the data, concentrating on a broad thematic pattern throughout the coding process.
Once all the data were coded, initial themes were generated from the collated data. We incorporated themes
that were particularly rich and multifaceted, ensuring that they could encapsulate the central ideas of the data
and convey the narrative effectively. These themes allow us to address our research questions
comprehensively. Potential themes were reviewed and refined again during the review phase. All the extracted
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codes were read and the patterns were reviewed for cohesive meaning. The analysis was continued by defining
and revising the themes to determine which aspects of the data each theme represented. The last phase involved
reporting on the four themes (Braun and Clarke 2006, 2020).

Results

Four themes were generated from the interview data: (1) In search of the best opportunities abroad; (2) Finding
common ground between dreams and reality; (3) Contrasting values; and (4) Life inside a bubble.

In search of the best opportunities abroad

The first theme encompassed several motives that had influenced Kazakhstani students’ decisions to apply for
study in Hungary. These ‘pre-sojourn’ factors are categorised based on the extent to which the desire to study
abroad was driven by external or internal influences. The “pull factors’ that attracted international students to
Hungary included future and employment opportunities, a European diploma, personal development, prior
intercultural experience and a compared quality of education. For instance, Hadiya emphasised that the
recognition and prestige of earning a degree from a European institution was a significant motivating factor,
as it not only enhanced her CV and employment opportunities but also expanded her connections and
experience and fostered personal development.

Some of the students mentioned opportunities to build intercultural competence through travelling,
practicing several languages and meeting people from different backgrounds. Studying abroad was described
as helping the students to ‘step out” from Kazakhstan into the international sphere, where diverse experiences
and unforeseen learning opportunities await them, as Aizere suggested: ‘International experience is valuable.
I was sure that Hungary would give me something that | could not get in Kazakhstan. | wanted to meet people
from different backgrounds’.

Several participants already had experience of travelling, staying or studying abroad for short periods.
Participants with previous intercultural experience regularly compared the quality of life and social situations
between Kazakhstan and the ‘“Western world’, using it as a point of reference. This exposure may have sparked
their desire for an international education and could facilitate a smoother adjustment process. Students who
previously studied in a Westernised context had already undergone the adjustment process once, making their
second immersion in a foreign setting potentially easier and faster, as Alan, a Kazakhstani student, reported:
‘I have seen people abroad, I have lived abroad before and I liked it. That’s why, while I was graduating from
high school, | was sure that I am gonna be abroad’.

Some of the interviews touched on beliefs about life abroad, which was expected to be better and more
attractive than life in Kazakhstan. There was a general acknowledgment of the many contrasts between post-Soviet
countries and Europe, whereas students believed that Hungary would represent a midpoint between these two
opposites on this ‘imaginary dimension’. Responses appeared to echo the idea that life and education in Europe are
of better quality and more modern compared to Kazakhstan, which was recognised as being a post-Soviet country
characterised by fewer opportunities and the remnants of a Soviet education system. Hungary — due to its being
influenced by the West — is seen as offering valuable things from which to learn.

Even though we have some similarities in mentality, we, Kazakhs, are not as open-minded as Hungarians.
Being a part of the European Union influenced Hungary a lot and these influences are good. Kazakhstani
people need to learn a lot from the Western world. I am not proclaiming that the West is doing good and
the East is crap, no. But I think we should change our view of life (Alan).
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Leaving Kazakhstan to study abroad is seen as a great and highly sought-after opportunity that cannot be
missed, not only by our interviewees but also by their surroundings in the home country:

I was surrounded by people who never wanted to stay in Kazakhstan because they wanted to use this
opportunity. People leaving the country to study abroad with good scholarships were always a great
example in my eyes (Sardar).

Alongside these ‘pull’ factors, participants reported several factors that ‘pushed’ them to study in Hungary.
One student, Alan, mentioned the socioeconomic and political situation in Kazakhstan as the main reason: ‘I was
not satisfied with the situation in my country. That was the main motivation’. Students reported the quality of
education in Kazakhstan as another push factor that prompted them to apply to Hungary. Although, after the
fall of the Soviet Union, the government of Kazakhstan tried to introduce changes to the education system in
response to modern needs and the process of internationalisation, education in Kazakhstan today still faces
insufficient quality. Its reasons include the low number of qualified teachers, outdated curricula and a lack of
educational resources. Introduced changes can also be perceived as a problem, as Aizere states: ‘The
Kazakhstani education system changes constantly, which is the biggest negative side. The current system lacks
lots of professionals that can deliver a new system’.

Several statements referred to the remnants of Soviet education in Kazakhstan, where teachers play a leading
role in the students’ learning process. As a society characterised by a high-power distance, the authority of
teachers is given great emphasis in Kazakhstan: ‘In Kazakhstan, teachers are tough. Maybe it is because of the
Soviet education system. But young teachers try to integrate into the European system and behaviour’ said
Yernar. This quote refers to a hopeful sign of change: there are educators in Kazakhstan who have adopted a modern,
‘European’ teaching style and the international students use this as a point of reference. This is something they
seem to look for during their studies abroad.

Finding common ground between dreams and reality

Prior to their arrival in Hungary, the imagined picture of Hungary varied between the different students. It
means a frame of reference, influencing the students’ appraisal of their situation in the host country. For many
of our interviewees, Hungary would mean Europe. These students had high preliminary expectations of
Europe, although many of them were subsequently disappointed. Their first, visual experiences did not live up
to what they had imagined and expected. One student, Alan, whose previous experience abroad was limited to
travelling, shared: ‘I was expecting a bit higher level of standards. (...) | remember the road from the airport
to the city centre by bus. It was a mess around. I didn’t feel the Europe that | used to see before’.

Several other participants reported that their worst expectations about Hungary being greatly impacted by
the Soviet Union were not proven to be true. The Eastern bloc countries were mentioned a few times as being
different from Western Europe, which may suggest that the Europe imagined and dreamed about by these
students was mostly identified with Western Europe:

I expected the Soviet bloc country, however, | was completely surprised when | came to Hungary. It was
like an image of Europe I had in my mind before. I couldn’t believe that it’s me standing here right now

(Sardar).

Acculturative stress, caused by the geographical, language and cultural distance between the two countries,
also affected the students’ adjustment at the beginning of their sojourn in Hungary. These initial days there
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were described vividly by one participant as a clash between ‘expectations’ and ‘reality’. The sentiment
encapsulates the overwhelming experience many faced during their early days in the country. For most
participants, the difficulties ranged from overcoming language barriers to managing financial constraints and
adjusting to local cuisine. Fariza reported the struggle: ‘Challenge is having a language barrier with other
people. I don’t know Hungarian, so it’s hard to understand what is going on’. Despite the linguistic barriers,
she expressed gratitude towards the locals for their assistance, recounting instances where fellow Hungarians
stepped in to translate, even during simple tasks like explaining purchases at the cash desk.
Culinary differences posed another obstacle, as highlighted by Bek:

Sometimes food can be a problem. Food here is definitely different. For example, we cannot find that much
beef here, usually it’s chicken or pork. Because I don’t really eat pork, not because of religion, | am not
religious, I am not just used to eating it.

Moreover, academic pressures added to the strain, particularly for Perizat, who reflected on her time during
her preparatory studies:

When | was studying there, | faced significant pressure. | had to handle many responsibilities, including
final exams, which often left me feeling exhausted. Learning the Hungarian language throughout the year
was particularly challenging.

The feeling of being disconnected from people or things that are familiar can also be quite distressing,
whether it is because of a lack of technology to communicate with loved ones back home or due to a lack of
contact with those who share a common identity. Mariyam reported feeling ready to leave everything behind
and return to Kazakhstan:

When | moved to the dormitory, I had no wi-fi; no one from Kazakhstan or any Russian-speaking countries
lived in this dormitory. | felt totally lonely, especially when I saw flying planes from the windows. | called
my mom and said: ‘I wanna go back home’.

The situation in their home country is a constant frame of reference. Dariya, who completed a preparatory
course in the Hungarian language, shared that:

We 've been thinking about whether to continue our studies in Hungary because no one wanted to study in
the Hungarian language. Choosing between life in Kazakhstan and studying in Hungary, we decided to
choose Hungary.

This may imply that, while Hungary as a whole did not meet some students’ expectations about life abroad, it
was still evaluated as being better than Kazakhstan — as a less-bad option.

Contrasting values

The third theme referred to the perceived cultural differences between the two countries. The differences in
cultural values showed themselves best in their perception of gender roles, relationships and, especially, family
values.
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The Kazakhstani interviewees valued belonging to cohesive in-groups. Relational ties and obligations were
deemed crucial. Family values and relationships with members of the in-group played a significant role in the
participants’ lives, as expressed by Bek: ‘Maybe as a Kazakh person I appreciate family values because, for
me, family means a lot. (...) | am really interdependent’. Participants also stated that the opinion of society
matters in Kazakhstan, which puts pressure on students. The largely conservative society is still sceptical about
social changes. More rigorous expectations and standards in terms of gender roles in Kazakhstan are good
examples of this phenomenon, as Aizere said: ‘I think that, in Kazakhstan, gender roles are more strictly
defined than in Hungary. There are pretty strict guidelines and roles based on gender. Hungary is much more
liberal and freer’.

Perceived differences between the two countries were reported in terms of parenting and household roles.
Participants such as Hadiya stated that marital status plays a big role in Kazakhstan, compared to Hungary:
‘Women in Hungary have more independence compared to Kazakhstan. In a relationship, women are treated
with expectations in the role of mother and housewife in Kazakhstan. Marital status validates women’s
existence’.

International students, particularly those at the stage of forming romantic relationships, often face added
expectations from their communities and families — especially women, who may feel pressured to balance both
their careers and personal lives. In Kazakhstan, there seems to be a constant social pressure regarding marital status
and relationships whereas, in Hungary, these expectations are less prominent, allowing women to feel a greater
sense of freedom and better psychological well-being.

The similarity in terms of cultural values and mentality played a big role in the choice of a future partner.
Students seemed to hold positive opinions about international marriage, although they perceived the strong
norms of the home society and the expectations from their families to marry co-nationals. This motivation
towards endogamous marriage and the alleged rejection of marriage with someone from outside the national
group was reported by several students, like Zhanar: ‘International marriage is not acceptable in Kazakhstan.
We have some kind of rule that Kazakh should marry Kazakh. (...) If I marry an international guy, my family
will not accept it’.

Others, like Aizere, did not mention objections against exogamous marriage but, rather, emphasised the
advantage of marriage with an ingroup member: ‘I am positive about international marriage. However, | think
it is just easier to marry your co-national’. The comfortable feeling with someone from the co-national group
was reported not only in a romantic relationship but in friendship as well, as explained in the next section.

An additional cultural difference was found in relation to personal space. Participants stated that a person’s
background is given greater emphasis in Kazakhstan and people often cross personal boundaries compared to
the Western cultures, as Hadiya states:

The main difference is respect for personal space. As a Western country, they know the limits and
boundaries that they do not cross. (...) They will not ask how much you earn, what you do, who are your
parents and what is your salary. | think it is Eastern and Western cultures.

Life inside a bubble

The fourth theme included factors that influenced the social contacts of the Kazakhstani students in Hungary,
as well as the consequences of these social contacts for their adjustment process. The different bubbles (co-nationals
and internationals) where our participants socialised the most seemed to differ in depth and closeness of
relationship (see the results of our Ego Network analysis, below). These differences were found in sharing the
most important issues, organising free time and getting help with solving problems with co-nationals or
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internationals. Social contact with host-nationals was found to be rare or even lacking. The comfort of using
their native language and meeting people with a similar mentality and culture seemed to be the main factors
behind the students’ friendship preferences for co-nationals or Russian-speaking international students. Our
participants’ circle of social contacts was more extensive in the academic environment and also included
international peers. However, in everyday life, the students communicated mostly with their co-nationals, as
Alan said:

I usually prefer going out with co-nationals. The important thing is to have a common language, rather it
is Russian or Kazakh, as it feels more convenient for me to use these languages in daily life. Academically,
I am fine using English, which is why | am good with my international classmates.

Some students insisted on the value of their own cultural and ethnic identities and showed little interest in
learning about the host culture. This suggests that perceived cultural differences and challenges may have
prompted the international students to maintain their co-national ties: “We made a lot of friends who are
Kazakhs and it was like a small Kazakhstan in Hungary. | did not have to adjust to international society when
we were going out’, as Akan said.

Many students reported not having any Hungarian classmates and mostly studying separately, which did
not help to foster communication with local students. This might be another reason why the Kazakhstani
students found themselves in ethnic enclaves, as part of a group with a common language and cultural
similarities, as Bek pronounced: ‘We do not have Hungarian classmates. I am not exposed to Hungarians and
do not have a real communication with them, apart from teachers’.

Many participants mentioned being interested in forming friendships with Hungarian students. However,
they failed to do so because of a perceived lack of motivation on the part of the local students: ‘T am kind of
living in a bubble. I do not know a lot about the news and what is going on in Hungary. (...) I would be happy
if we could have more opportunities to communicate with other Hungarian students’, Aizere said.

It was not only the lack of opportunities for contact with locals but the blatant discrimination they faced
and which was experienced by many. Several students felt that they were not ‘accepted’ or welcomed by the
host society. Some participants perceived a lack of belonging and felt themselves to not be an integral part of the
Hungarian community. International students studying in Hungarian cities other than Budapest reported a feeling
of being rejected, as did Askar.

1 feel that I am not part of Hungary, like a ‘guest’ because I am a foreigner. (...) Sometimes you can see
papers like ‘No immigrants here’. There is also a picture of internationals and there is written: ‘No
entrance’.

The factors mentioned above may have led Kazakhstani students to form their own ‘cultural bubble’ while in
Hungary. Social connections with fellow nationals were seen as beneficial for psychological well-being and
instilling confidence during their time abroad. Some participants, such as Mariyam, noted that being
surrounded by their ethnic peers facilitated a smoother adjustment process: ‘My adjustment here went really
well and smooth, mostly because of help of people surrounding me (meaning her co-nationals)’.

As one participant suggested, organising meetings between locals and international students at the
university level could foster connections and facilitate the international students’ integration into the host
culture. For sociocultural adjustment, interactions with host nationals were deemed helpful, particularly in
terms of learning the culture and language. When asked by the interviewer ‘What do you think helps the most
to adjust for international students in Hungary?’, Perizat answered: ‘I think organising meetings between locals
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and internationals would help. We shouldn’t be separated; we need to have a connection. It should be made at
the university level’. As highlighted by this student, such initiatives can bridge the gap between locals and
international students, emphasising the importance of connection and interaction for successful integration.
This approach aligns well with our exploration of social contacts, which extends beyond interviews to include
the analysis of ego network questionnaires.

Results of the ego network analysis

The use of ego network questionnaires provided a comprehensive understanding of how Kazakhstani students
in Hungary navigate their social networks and integrate into the host culture. We found that, on average,
participants shared their most important issues and problems in Hungary with co-nationals in 67 per cent of
cases, with internationals in 23 per cent of cases and with Hungarians in just 4 per cent of cases while, in the
remaining 6 per cent of cases, the participants did not mention any social contacts.

In terms of organising programmes and free time, on average, our participants’ social networks consisted
of 44 per cent co-nationals, 33 per cent international students and 6 per cent Hungarians, with 17 per cent not
mentioning any contacts. For getting help in solving smaller or bigger problems, on average our students
counted 55 per cent on co-nationals, 26 per cent on internationals and just 1 per cent on Hungarians, while
they attempted to solve difficulties on their own in 18 per cent of the cases. Participants’ social networks
consisted mostly of co-nationals or international classmates, as well as the people they shared a flat with.
Having many co-national and international peers and being separated from Hungarian students in the academic
environment may explain the lack of social contact with locals. Moreover, the perceived feeling of being
rejected by the host society may be another reason for participants’ choice of co-ethnic peers.

Discussion

We investigated the adjustment experiences of Kazakhstani students in Hungary and uncovered four thematic
areas, each reflecting distinct phases and challenges faced by participants: (1) In search of the best opportunities
abroad (pre-sojourn factors); (2) Finding common ground between dreams and reality (in-sojourn factors);
(3) Contrasting values (in-sojourn factors); and (4) Life inside a bubble (in-sojourn factors).

In the first theme, we explored how participants’ decision to study abroad was driven by a mix of ‘pre-sojourn’
factors that may impact on their adaptation potential. Several studies have already demonstrated that ‘pre-sojourn’
factors play a significant role in international students’ adjustment process and its outcome—adaptation (e.g.
Schartner 2014; Young and Schartner 2014; Young et al. 2013). According to Kim (2001), newcomers’
adaptation potential largely depends on how well they are prepared to face the changes and challenges
presented by the host culture. Moreover, she categorises these ‘pre-sojourn’ factors under the broader concept of
‘preparedness for change’. In the present study the pre-sojourn factors included — but were not limited to — students’
motivation to study abroad, building intercultural competence, prior intercultural experience, prior
expectations, dissatisfaction with the socioeconomic and political situation back in the home country, the
quality of the education on offer and future opportunities for self-development, travel and employment.

According to Nilsson and Ripmeester (2016), the most important reasons for international students to study
abroad were broader experience, higher-quality education and improved career prospects. In our study, the
students’ answers echo the idea that their meritocratic pursuit of a better life and education abroad served as a key
motivator, potentially shaping how they perceive the challenges of adjusting to a new environment. This
greater motivation to study abroad might be a good predictor of several adjustment outcomes (sociocultural
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adaptation, psychological adaptation and academic adaptation), as demonstrated in the study by Chirkov,
Safdar, Guzman and Playford (2008) on the role of motivation in international students’ adjustment.

We found that prior intercultural experiences of studying and living abroad were another motivating factor
for participants applying to study in Hungary. Participants with prior overseas experience often compared life
and education in Kazakhstan to in of the “Western world’, using it as a reference point. This previous exposure
may have sparked their desire for international education and potentially eased their adjustment process, as
they had undergone similar transitions before. Empirical evidence from Schartner and Young’s (2016) study
showed that those international students with previous intercultural experience performed better academically
than those without this experience. Moreover, Kazakhstani students with prior overseas experience might
possess greater intercultural competence, enabling them to interact more effectively with diverse groups and
adjust more easily to new environments.

Social and political factors, along with an unsatisfactory quality of life in Kazakhstan, emerged as the
primary motivators prompting international students to seek opportunities in Hungary. Additionally,
participants cited dissatisfaction with the quality of education in Kazakhstan as another significant push factor.
This dissatisfaction stemmed from issues such as irrelevant curricula, low-quality teaching standards and a lack of
updated study materials. Furthermore, a shortage of professional teachers and the persistence of the remnants
of Soviet education were also mentioned.

For our participants, the ‘imaginary dimension’ of living abroad was the belief that it would be of better
quality than life in Kazakhstan. A marked contrast between Kazakhstan and Europe was perceptible in
participants’ responses, with Hungary representing the midpoint between the two. Although Hungary as a whole
did not fully meet some students’ expectations regarding life abroad, it was still perceived as a preferable
option compared to Kazakhstan and evaluated as a less-unfavourable choice. The ‘Europe’ the students
dreamed of was predominantly associated with Western European countries. Our findings echoed the idea of
perceived contrast between ‘post-Soviet states’ and the ‘Western world” of our previous study conducted on
the academic adjustment of international students from post-Soviet countries (Yerken and Nguyen Luu 2022).

In the second theme, we identified in-sojourn factors that develop during the sojourn, specifically
challenges related to participants’ psychological and sociocultural adjustment. These included overcoming
language barriers, coping with financial difficulties and adjusting to the local food. The first months in the new
country proved particularly demanding for the international students, with the first semester marked by
additional academic stress. These findings are consistent with the results of qualitative research carried out in
the United States, where international students experienced ‘change overload’ (weather, food, academic
expectations and social differences) that contributed to their adjustment difficulties (McLachlan and Justice
2009). Earlier qualitative research also found that Kazakhstani students experienced difficulties in adjusting to
a new dietary and academic environment in Korea (Choi and Kim 2014).

It is well known that difficulties stemming from the cultural distance between the host and the home
countries can result in acculturative stress, which is defined as ‘a special kind of response’ to the challenges
generated by intercultural contact in the process of acculturation (Berry 2019: 15). Nowadays, researchers
prefer the term ‘acculturative stress’ to ‘culture shock’ because the latter implies only a negative meaning,
focusing only on stressors and undermining a person’s ability to deal with them. Sojourners who settle
temporarily in the host society may experience higher levels of stress since they have no established social
support (Berry, Kim, Minde and Mok 1987). Temporary separation from family and relatives and their
unfamiliarity with the host society result in uprooting stress, which encompasses a variety of psychological
symptoms (Szabo, Ward and Jose 2016).

In the third theme, we explored in-sojourn factors arising from perceived cultural differences, particularly
regarding gender equality, social norms, relational ties and family values between the two cultures. The
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influence of national culture and traditions was noticeable in the friendship and marriage preferences of most
of our participants. Family values and relationships with members of the in-group play a significant role, where
social interdependence and harmony are valued. These results correspond to those of a large cross-cultural
study by Hofstede et al. (2010), which reported that Kazakhstan ranked lower on the individualism dimension
than Hungary (scores of 20 and 80, respectively). A Kazakhstani’s self-image is defined in terms of ‘we’ and
people belong to cohesive in-groups. Similar results were found in a study of Russian-speaking international
students in Hungary, who also experienced a relative cultural distance between Hungary and their home
countries, including Kazakhstan (Samokhotova 2018).

According to Demes and Geeraert (2014), values and beliefs (such as perceptions of right and wrong),
social norms (like appropriate public behaviour) and family life are key components in measuring sociocultural
adjustment. Unfortunately, there is a noticeable lack of research on relationship dynamics, marriage
preferences and family values within the adjustment literature, despite its importance. For many international
students, particularly those from collectivist cultures like Kazakhstan, societal and familial expectations around
marriage remain highly influential. These expectations often emphasise maintaining cultural traditions and
adhering to family values, which can be a source of stress or conflict when students encounter the more
individualistic norms of their host country, such as Hungary. In Hungary, the reduced emphasis on marital
status and the freedom to form relationships based on personal preferences provide a stark contrast to the social
pressures many students experience in their home country. This lack of social pressure in Hungary may have
a positive influence on students’ psychological well-being. However, for those without prior intercultural
experience, the process of sociocultural adjustment may prove more challenging, as it could take longer to
acquire the necessary skills, attitudes and behaviours with which to navigate and adjust to the new environment
effectively. This connection was identified through member-checking discussions.

Presumed similarities in mentality and culture played a significant role in the choice of a future partner for
most participants in our study. Although international marriage is not new in Kazakhstan, it is still not widely
socially accepted and young people are encouraged to marry co-nationals. This can perhaps be explained by
the essentialisation of the concept of ethnic identity, which is characterised by ‘groupism’ or a tendency to
treat ethnic groups as strongly homogeneous and bounded (Brubaker and Cooper 2000). The aspiration to
ethno-cultural continuity, which involves maintaining the ethno-cultural heritage and transmitting it to the
younger generation (Lamy, Ward and Liu 2013), is connected with essentialist thinking and the perception of
ethnicity and nation as entities. Continuity-enhancing behaviour prevails among the ‘small people’ population,
those who ‘have faced different degrees of existential uncertainty’ to ensure ethnic identification and cultural
transmission (Lamy et al. 2013). Kazakhstan has a relatively small population — 20 million people — and
declared its independence only 33 years ago. This might demonstrate a potential factor behind participants’
motivation for ethno-cultural continuity.

It seems that participants in our study perceived a lack of acceptance from the host country and a strong
endogamous motivation from family members back home, especially in selective dating and marriage
preferences. Reasons for applying endogamy to marriage might be considered in the framework of minority
integration, where the heritage culture is maintained in the private domain and the culture of the host society
is preserved in the public domain (Lamy et al. 2013). According to the model of domain specificity, an
individual’s choice in terms of acculturation may differ depending on the specific situation (Rosch and Lloyd
1978). Many participants in our study chose separation as an acculturation orientation in the private domain.
In terms of education, which belongs in the public domain, participants were longing to be in ‘Europe’ which,
as mentioned above, was perceived as more attractive and offering a better quality of education. A recent study
on the academic adjustment of international students from post-Soviet countries demonstrated that students
perceived Hungarian education (Hungary is seen as a Western-oriented country) as more ‘modern’, with better
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quality and also made a distinction between ‘post-Soviet’ and ‘Western’ education (Yerken and Nguyen Luu
2022). Similarly, Arends-Téth and van de Vijver (2004) found that Turkish-Dutch migrants maintained their
Turkish culture in the private domain and their Dutch culture in the public domain.

In the final theme, we examined in-sojourn factors, focusing on the participants’ social contacts and their
impact on the adjustment process. The results of both the ego network and thematic analyses demonstrated that
co-nationals played a significant role in the lives of Kazakhstani students in Hungary. Despite having a strong desire
to go ‘abroad’ and expectations of a better quality of life for the duration of their studies, interviewed
Kazakhstani students mostly ended up in a bubble of ethnic peers and sometimes of international students.
Many students communicated with co-nationals or Russian-speaking peers as well because it was more
convenient linguistically. The shared legacy of the communist regime and similarities in the education system
may also be important elements within the same language community. Similar results were found in the study
by Szabé et al. (2020) in which international students who mostly connected with co-national peers represented
the largest group in Hungary. These international students indicated positive psychological outcomes, similar
to the case of those with mixed social contacts (e.g. having contacts with both co-nationals and locals or both
co-nationals and internationals) and which emphasised the important role of co-national support. Although
living in an ethnic enclave may provide a sense of confidence and security and might be beneficial for
psychological adjustment, greater participation in the host society can foster sociocultural adjustment (Szabd
et al. 2020; Ward and Kennedy 1993) and reduce acculturative stress (Berry 2019).

As mentioned above, people’s ethnic identities can be one of the factors for the maintenance of heritage
culture and the tendency towards the majority culture in Berry’s framework (Brown and Zagefka 2011). From
the results of our analyses, we can assume that the essentialist thinking and perceived outgroup rejection could
explain why most participants in our study chose cultural separatism and ‘ended up’ in ethnic enclaves.
Furthermore, endorsement of the separation strategy by the host society may strengthen a belief in established
cultural differences between the host and home cultures (Brown and Zagefka 2011).

When faced with multiple challenges, some participants noted that, in Hungary, they started to value their
own cultural identity and traditions more than they did in Kazakhstan. This can be explained by the ‘cultural
encapsulation” phenomenon, a process by which individuals preserve ethnic cultural values to an even greater
extent than people living in their homeland (Kim, Yang, Atkinson, Wolfe and Hong 2001). Kazakhstani
students in the USA had a very similar international experience: their patriotic feelings were enhanced and
they were motivated to preserve their cultural heritage (Baltabayeva 2019).

We also asked our participants whether their plans had been realised and their expectations met in Hungary.
Many reported that their expectations had been fulfilled. However, having more social contacts with co-nationals
or Russian-speaking students, most of the participants had fewer intercultural experiences and fewer
opportunities to improve their language skills than they had expected.

Limitations and future implications

Some of the interviews were conducted in English, which may have limited the respondents’ ability to fully
share their personal experiences. Due to resource constraints, the research project was unable to allocate funds
for professional translators. Despite this limitation, the authors made every effort to maintain accuracy and
fidelity to the original meanings expressed by the participants during the translation process. However, it is
acknowledged that the full accuracy and trustworthiness of the translated transcripts may not have been entirely
ensured. Subtle meanings and nuances may be lost.

Although we selected participants with similar characteristics, our sample was not homogeneous. Some
participants had previous intercultural experiences, which may have affected their adjustment process. The
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present research contributes to the limited literature on international students from post-Soviet countries,
providing findings on this under-represented population in the Hungarian and Eastern European contexts. We
found that participants seemed to hold beliefs about life abroad, which they expected to be of higher quality
compared to Kazakhstan. There was a general acknowledgment of the many contrasts between the post-Soviet
country and the ‘West’, with Hungary representing a midpoint between the two opposites. We think further
research on international students’ perception of two different worlds, ‘East’ and ‘West’, is needed, especially
in a non-Westernised context.

The present study showed that, in the private domain (marriage, family, etc.), the Kazakhstani students
essentialise their ethnic identity and preserve their ethno-cultural heritage. It would be important to further
investigate the concept of ethno-cultural continuity among international students and its relation to marriage
preferences.

While longing to be abroad and preferring a ‘Western-style’ education, the most of the participating
students still socialised more with their co-ethnic peers. We found that co-nationals played a significant role
in the students’ social lives, while the convenience of the native language was another important factor. We
recommend conducting quantitative research to investigate the association between various factors (e.g., ethnic
identity, social contact, acculturation strategies) and the adaptation experiences of international students from
post-Soviet countries. It would also be important to conduct cross-national comparisons to explore the
adjustment and adaptation experiences of these groups of students and to investigate cultural differences.

In the adjustment literature, we need to broaden research beyond the examination of personal factors
affecting international students. It is crucial to shift the focus towards exploring the diverse array of contextual
factors, thereby alleviating the sole responsibility of students for their adjustment processes. The findings on
cultural distance in terms of gender roles, marriage prospects and family are quite new in the context of a study
of international students’ adjustment process. Thus, we think that future research should focus on the
ecocultural context of both home and host countries. Understanding cultural differences within an institutional
context would help universities to tailor their support services more effectively, fostering a more inclusive and
supportive environment for international students. It would also empower institutions to enact meaningful
changes that positively impact on the experiences of international students.

We recommend that Hungarian higher-education institutions foster a more favourable English-speaking
environment for international students, while also providing opportunities for them to learn the Hungarian
language. Additionally, forming mixed groups of international and local students would be important to
facilitate communication and promote successful integration.

Funding

The authors received no funding for this study, which was carried out in their own research time.

Conflict of interest statement

No conflict of interest was reported by the authors.

ORCID IDs

Aigerim Yerken (2! https://orcid.org/0000-0003-0753-1958
Lan Anh Nguyen Luu = https://orcid.org/0000-0003-2045-3763



https://orcid.org/0000-0003-0753-1958
https://orcid.org/0000-0003-2045-3763
https://orcid.org/0000-0003-0753-1958
https://orcid.org/0000-0003-2045-3763

60 A. Yerken, L.A. Nguyen Luu

References

Andrews J., Holmes P., Fay R., Dawson S. (2019). Researching Multilingually in Applied Linguistics, in: H. Rose,
J. McKinley (eds) The Routledge Handbook of Research Methods in Applied Linguistics, pp. 76-86.
London: Routledge.

Arends-Téth J., van de Vijver F.J.R. (2004). Domains and Dimensions in Acculturation: Implicit Theories of
Turkish-Dutch. International Journal of Intercultural Relations 28(1): 19-35.

Argyle M. (1969). Social Interaction. London: Methuen.

Baltabayeva G. (2019). Patriotic and Pragmatic. Transnational Involvement of Current and Former
International Students from Kazakhstan in the US. Nazarbayev University, Master’s dissertation.
https://nur.nu.edu.kz/bitstream/handle/123456789/4011/Thesis per cent20Baltabayeva.pdf?sequence=1&i
sAllowed=y (accessed 30 January 2025).

Benet-Martinez V. (2012). Multiculturalism: Cultural, Social and Personality Processes, in: K. Deaux, M. Snyder
(eds) The Oxford Handbook of Personality and Social Psychology, pp. 623-648. Oxford: Oxford University
Press.

Berry J.W. (2019). Acculturation. A Personal Journey Across Culture. Cambridge: Cambridge University
Press.

Berry J., Kim U., Minde T., Mok D. (1987). Comparative Studies of Acculturative Stress. International Migration
Review 21(3): 491-511.

Bokayev B., Zharkynbekova S., Nurseitova K., Bokayeva A., Akzhigitova A., Nurgalieva S. (2012).
Ethnolinguistic Identification and Adaptation of Repatriates in Polycultural Kazakhstan. Journal of
Language, Identity and Education 11(5): 333-343.

Braun V., Clarke V. (2006). Using Thematic Analysis in Psychology. Qualitative Research in Psychology
3(2): 77-101.

Braun V., Clarke V. (2020). One Size Fits All? What Counts as Quality Practice in (Reflexive) Thematic
Analysis? Qualitative Research in Psychology 18(3): 328-552.

Brown R., Zagefka H. (2011). The Dynamics of Acculturation: An Intergroup Perspective, in: J.M. Olson,
M.P. Zanna (eds) Advances in Experimental Social Psychology, pp. 129-184. New York: Academic Press.

Brubaker R., Cooper F. (2000). Beyond ‘Identity’. Theory and Society 29(1): 1-47.

Chankseliani M., Silova I. (2018). Comparing Post-Socialist Transformations: Purposes, Policies, and Practices in
Education. Saint-Petersburg: Symposium Books.

Cheung C.K., Yue X.D. (2013). Sustaining Resilience Through Local Connectedness Among Sojourn
Students. Social Indicators Research 111(3): 785-800.

Chirkov V.1., Safdar S., Guzman de J., Playford K. (2008). Further Examining the Role Motivation to Study
Abroad Plays in the Adaptation of International Students in Canada. International Journal of Intercultural
Relations 32(5): 427-440.

Choi J., Kim Y. (2014). Central Asian Students’ Adjustment Experiences at a ‘Globalized” Korean University.
International Education Studies 7(8): 94-103.

Demes K.A., Geeraert N. (2014). Measures Matter: Scales for Adaptation, Cultural Distance, and
Acculturation Orientation Revisited. Journal of Cross-Cultural Psychology 45(1): 91-109.

Duru E., Poyrazli S. (2011). Perceived Discrimination, Social Connectedness, and Other Predictors of
Adjustment Difficulties Among Turkish International Students. International Journal of Psychology 46(6):
446-454.

Fischer C.S. (1982). To Dwell Among Friends. Chicago: University of Chicago Press.


https://doi.org/10.1080/15348458.2012.723579

Central and Eastern European Migration Review 61

Geeraert N., Demoulin S., Demes K.A. (2014). Choose Your (International) Contacts Wisely: A Multilevel
Analysis on the Impact of Intergroup Contact While Living Abroad. International Journal of Intercultural
Relations 38: 86-96.

Hofstede G., Hofstede G.J., Minkov M. (2010). Cultures and Organizations: Software of the Mind. New York:
McGraw-Hill.

Holmes P., Fay R., Andrews J., Attia M. (2013). Researching Multilingually: New Theoretical and
Methodological Directions. International Journal of Applied Linguistics 23(3): 285-299.

Holmes P., Fay R., Andrews J., Attia M. (2016). How to Research Multilingually: Possibilities and
Complexities, in: E. Orfanidou, B. Woll, G. Morgan (eds) Research Methods in Intercultural
Communication: A Practical Guide, pp. 88-102. Hoboken, NJ: Wiley Blackwell.

Huisman J., Smolentseva A., Froumin 1. (2018). 25 Years of Transformations of Higher Education Systems in
Post-Soviet Countries: Reform and Continuity. Cham: Springer International.

Khavenson T., Carnoy M. (2016). The Unintended and Intended Academic Consequences of Educational
Reforms: The Cases of Post-Soviet Estonia, Latvia and Russia. Oxford Review of Education 42(2): 178-199.
Kim B.S.K., Yang P.H., Atkinson D.R., Wolfe M.M., Hong S. (2001). Cultural Value Similarities and
Differences Among Asian American Ethnic Groups. Cultural Diversity and Ethnic Minority Psychology

7(4): 343-361.

Kim Y.Y. (2001). Becoming Intercultural: An Integrative Theory of Communication and Cross-Cultural
Adaptation. Thousand Oaks, Ca: Sage.

Lamy M.A.G., Ward C., Liu J.H. (2013). Motivation for Ethno-Cultural Continuity. Journal of Cross-Cultural
Psychology 44(7): 1047-1066.

Lannert J., Derényi S. (2018). Internationalization in Hungarian Higher Education. Recent Developments and
Factors of Reaching Better Global Visibility. Hungarian Education Research Journal 10(4): 346-369.

Lazarus R.S., Folkman S. (1984). Stress, Appraisal, and Coping. Cham: Springer International.

Lincoln Y., Guba E.G. (1985). Naturalistic Inquiry. Thousand Oaks, Ca: Sage.

McLachlan D.A., Justice J. (2009). A Grounded Theory of International Student Well-Being. Journal of
Theory Construction and Testing 13(1): 27-32.

Nilsson P.A., Ripmeester N. (2016). International Student Expectations: Career Opportunities and
Employability. Journal of International Students 6(2): 614-631.

Nowell L.S., Norris J.M., White D.E., Moules N.J. (2017). Thematic Analysis: Striving to Meet the
Trustworthiness Criteria. International Journal of Qualitative Methods 16(1): 1-13.

Oktatasi Hivatal (2016). Felséoktatasi Statisztikai Adatok, Letoltheté Kimutatasok [Higher Education Statistics,
Downloadable Reports]. https://dari.oktatas.hu/firstat.index?fir_stat_ev=2016 (accessed 28 January 2025).

Oktatasi Hivatal (2020). Felséoktatasi Statisztikai Adatok, Letoltheté Kimutatasok [Higher Education Statistics,
Downloadable Reports]. https://dari.oktatas.hu/firstat.index?fir_stat_ev=2020 (accessed 28 January 2025).

Oktatasi Hivatal (2022). Felséoktatasi Statisztikai Adatok, Letoltheté Kimutatasok [Higher Education Statistics,
Downloadable Reports]. https://dari.oktatas.hu/firstat.index?fir_stat_ev=2022 (accessed 28 January 2025).

Oktatasi Hivatal (2023). Felséoktatasi Statisztikai Adatok, Letoltheté Kimutatasok [Higher Education Statistics,
Downloadable Reports]. https://dari.oktatas.hu/firstat.index?fir_stat_ev=2023 (accessed 28 January 2025).

Organisation of Turkic States (n.d.). Organisation of Turkic States. https://www.turkicstates.org/en (accessed
30 January 2025).

Orosz K., Perna L.W. (2016). Higher Education Internationalization in the Context of Ongoing Economic-Political
Transitions: Insights from Former Soviet and Eastern Bloc Nations. Hungarian Educational Research
Journal 6(1): 3-20.

Rosch E., Lloyd B. (eds) (1978). Cognition and Categorization. Hillsdale, NJ: Lawrence Elbaum Associates.



62 A. Yerken, L.A. Nguyen Luu

Samokhotova N. (2018). Intercultural Competence and Sociocultural Adaptation of Russian-Speaking
Students in Hungary. Budapest: E6tvos Lorand University, unpublished Master’s dissertation.

Schartner A. (2014). Cross-Cultural Transition in Higher Education. The Academic, Psychological and
Sociocultural Adjustment and Adaptation of International Postgraduate Students at a British University.
Newcastle: Newcastle University, PhD Thesis. https://theses.ncl.ac.uk/jspui/bitstream/10443/2429/1/Schar
tner%2c%20A%2014.pdf (accessed 30 January 2025).

Schartner A., Young T.J. (2016). Towards an Integrated Conceptual Model of International Student
Adjustment and Adaptation. European Journal of Higher Education 6(4): 372-386.

Steiner-Khamsi G. (2006). The Economics of Policy Borrowing and Lending: A Study of Late Adopters.
Oxford Review of Education 32(5): 665-678.

Stuart J., Ward C. (2015). The Ecology of Acculturation, in: P.B. Pedersen, W.J. Lonner, J.G. Draguns,
J.E. Trimble, M.R. Scharron-del Rio (eds) Counselling Across Cultures: Toward Inclusive Cultural
Empathy, pp. 666—701. Thousand Oaks, Ca: Sage.

Szabo A., Papp Z., Nguyen Luu L.A. (2020). Social Contact Configurations of International Students at School
and Outside of School: Implications for Acculturation Orientations and Psychological Adjustment.
International Journal of Intercultural Relations 77: 69-82.

Szabd A., Ward C., Jose P.E. (2016). Uprooting Stress, Coping, and Anxiety: A Longitudinal Study of
International Students. International Journal of Stress Management 23(2): 190-208.

UNESCO (2019). UNESCO Institute for Statistics (UIS) database. http://data.uis.unesco.org (accessed 30
January 2025).

Valieva F., Sagimbayeva J., Kurmanayeva D., Tazhitova G. (2019). The Socio-Linguistic Adaptation of
Migrants: The Case of Oralman Students Studying in Kazakhstan. Education Sciences 9(3): 164-180.

Ward C. (2001). The A, B, Cs of Acculturation, in: D. Matsumoto (ed.) The Handbook of Culture and
Psychology, pp. 411-445. Oxford: Oxford University Press.

Ward C., Bochner S., Furnham A. (2001). The Psychology of Culture Shock. Hove: Routledge.

Ward C., Geeraert N. (2016). Advancing Acculturation Theory and Research: The Acculturation Process in
Its Ecological Context. Current Opinion in Psychology 8: 98-104.

Ward C., Kennedy A. (1993). Where’s the ‘Culture’ in Cross-Cultural Transition? Comparative Studies of
Sojourner Adjustment. Journal of Cross-Cultural Psychology 24(2): 221-249.

Ward C., Szabé A. (2019). Affect, Behaviour, Cognition and Development: Adding to the Alphabet of
Acculturation, in: D. Matsumoto, H. Hwang (eds) Handbook of Culture and Psychology, pp. 640-692.
Oxford: Oxford University Press.

Wilson J., Ward C., Fetvadjiev V.H., Bethel A. (2017). Measuring Cultural Competencies: The Development
and Validation of a Revised Measure of Sociocultural Adaptation. Journal of Cross-Cultural Psychology
48(10): 1475-1506.

Yerken A., Nguyen Luu L.A. (2022). A Stepping Stone to the ‘West’: Academic Adaptation of International
Students from Post-Soviet Countries in Hungary. International Journal of Intercultural Relations 89: 183-194.

Yerken A., Urban R., Nguyen Luu L.A. (2022). Sociocultural Adaptation Among University Students in
Hungary: The Case of International Students from Post-Soviet Countries. Journal of International
Students 12(4): 867-888.

Young T.J., Schartner A. (2014). The Effects of Cross Cultural Communication Education on International
Students’ Adjustment and Adaptation. Journal of Multilingual and Multicultural Development 35(6): 547-562.

Young T.J., Sercombe P.G., Sachdev I., Naeb R., Schartner A. (2013). Success Factors for International
Postgraduate Students’ Adjustment: Exploring the Roles of Intercultural Competence, Language
Proficiency, Social Contact and Social Support. European Journal of Higher Education 3(2): 151-171.


https://psycnet.apa.org/doi/10.1016/0147-1767(90)90030-Z
https://doi.org/10.1037/a0039771
https://doi.org/10.3390/educsci9030164

Central and Eastern European Migration Review 63

Zhou Y., Jindal-Snape D., Topping K., Todman J. (2008). Theoretical Models of Culture Shock and Adaptation
in International Students in Higher Education. Studies in Higher Education 33(1): 63-75.

How to cite this article: Yerken A., Nguyen Luu L.A. (2025). From the European Dream to the Cultural
Bubble: A Qualitative Examination of Kazakhstani Students” Adjustment Experiences in Hungary. Central
and Eastern European Migration Review 14(1): 63-61.






